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Abstract 

In the current digital climate, social media platforms have become indispensable communication tools, enabling alumni to maintain 

meaningful connections with colleagues across geographical and temporal boundaries. Maintaining communication with alumni is an asset 

to both their primary educational institutions—affiliated alma maters and their host organizations. This study evaluates the role of social 

media communication—Facebook platform in our study, in creating and sustaining communities of practice among global service-learning 

alumni from Iowa State University of the United States and Makerere University, Kampala, Uganda. We examine how Facebook enhances 

alumni communication, promotes philanthropy, and encourages lifelong learning. Applying the principles of communities of practice and 

dual-process models of information processing—heuristic-systematic and elaboration likelihood models, we explore how these communities 

thrive over time and how various stakeholders can support them. Using qualitative content analysis in a case study approach, we reviewed 

132 posts from the Center for Sustainable Rural Livelihoods (CSRL) Service-Learning Alumni Facebook page from 2013 to 2024. Our 

analyses revealed multiple emerging patterns, categorized under eight themes: seminars, family, academics, identity, awards, fundraising, 

travels, and ceremonies. Each theme illustrates how alumni create a strong sense of belonging through shared experiences. Family-related 

posts generated high emotional engagement, while academic achievements promoted motivation and pride. The dedicated Facebook group 

facilitated CSRL program events and fundraising campaigns, ultimately encouraging community engagement and alumni philanthropy. The 

findings highlight the importance of sustained engagement, showing how alumni maintain connections and encourage mentorship across 

global service-learning cohorts, reinforcing a sense of collegiality and comradeship. We also discuss the impact of external influences, such 

as government policies, on the sustainability of these communities of practice. Our recommendations focus on strategies to strengthen 

alumni networks and inter-institutional partnerships in facilitating global education programs. Future research should explore the varying 

degrees of alumni engagement, such as active versus meager participation, to help coordinators tailor communication strategies to improve 

alumni engagement. 

 

Keywords: Alumni philanthropy, communities of practices, comradeship, Facebook communication, global service-learning, dual-process 
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Introduction 

Student participation in high-impact programs such as 

global service-learning is a positive shift toward promoting 

lifelong learning [1-5]. As a form of experiential learning [6], 

global service-learning has shown the potential to nurture 

global citizen scholars and practitioners who can identify 

and tackle pressing global social issues, such as food and 

nutrition insecurity in communities where they get 

immersed during their academic career [7-11]. This approach 

to learning enhances academic knowledge and equips 

students with essential experiences that encourage active 

civic engagement in our interconnected world [8-9, 12]. 

Maintaining communication with alumni is an asset to both 

their primary educational institutions—affiliated alma 

maters and their host organizations. Alumni serve as 

ambassadors or public-facing personas, representing the 

values and ethos of their institutions [13-16]. Through their 

ongoing interactions, their engagement can encourage 

current and prospective students to participate in programs, 

thereby extending the reach and impact of these initiatives. 

In the current digital climate, social media platforms have 

become indispensable communication tools, enabling 

alumni to maintain meaningful connections with colleagues 

and host programs across geographical and temporal 
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boundaries [14, 16]. Despite the proliferation of digital 

communication platforms, Facebook remains the most 

widely utilized social media network globally due to its 

stability [14, 17-18]. 

The Facebook platform boasts over three billion active 

users, with daily usage statistics in the third quartile. [19-20] 

However, recent restrictions on digital communication, such 

as Uganda’s Facebook ban since January 2021 during the 

general elections, have created challenges for online 

communication, increasing our need to understand how 

alumni navigate these unprecedented changes. [21-22] 

Nevertheless, continuous interaction may also strengthen 

personal connections. 

 

Social Media Content Creation and Feedback Loops 

In its simplest form, social media communication consists of 

posts and feedback on that content, reflecting varying levels 

of engagement and interaction [16, 23]. On Facebook, posts 

can be created by group administrators or members and are 

visible on the group timeline for all members to see and 

respond to in the case of a public group. [23] While public 

groups are open for any Facebook user to join, private 

groups have restricted access based on specific criteria and 

guidelines. [24] 

For group members, posts appear in their News Feed 

according to individual preferences and engagement levels. 

[24] When a user follows, likes, joins, or is added to a group 

or page, they can adjust their notification settings to 

determine how and when they receive updates about new 

posts and interactions within the group. Facebook also 

allows its users to favorite the pages and groups they follow, 

allowing for tailored engagement with content that matters 

to them [24]. 

Facebook posts include different forms of content, including 

“text”, “photos”, “videos”, “links”, “tags”, and “hashtags,” 

among others. In the context of this study, feedback are user 

responses that measure the effect, popularity, and members’ 

engagement with the posted content. [16,23,25] Feedback 

mechanisms on the platform, including emojis, comments, 

and shares, indicate how users engage with the content. 

Emojis are graphic facial and body expressions, for 

example, “like”, “love”, “wow”, “care”, “laugh”, “angry”, 

and “sad”, indicating low-level engagement. [25] 

Comments are written text in response to a post on the 

timeline or another comment, and they reflect high-level 

engagement—composing a constructive verbal reply [16, 23, 

25]. When participants share or repost the content shared in 

the group, they reflect high-level engagement, as they 

spread the message to other members [25]. The need for this 

study arises from the growing importance of alumni 

networks in higher education and the role of social media in 

facilitating and sustaining their communities of practice 

through communication. Our study was based on a case 

study of the Iowa State University and Makerere University 

service-learning alumni group [3, 8-9]. 

 

CSRL Service-Learning Alumni Facebook Group 

The service-learning program of our study is a crucial 

experiential learning component of the curriculum for the 

College of Agricultural and Life Sciences at Iowa State 

University, implemented through the Center for Sustainable 

Rural Livelihoods (CSRL) to develop future responsible 

global citizens [3, 8-9]. The CSRL program began in Uganda 

in 2004 in a tripartite partnership with Volunteer Efforts for 

Development Concerns (2004-2014), CSRL, and Iowa State 

University Uganda Program (2014 to date) and Makerere 

University [15, 26-27]. 

The overall goal of CSRL is to end hunger by using the 

power of education to institute behavioral changes in soil 

management and crop production [28-32], postharvest 

managament technologies [29, 33-36] livetock management [37-

38], nutrition and infant feeding [39-41], food safety [42-43], 

water and public health [44], innovation programs. [27,45] Such 

livelihood programs seek to improve food security [46-48] and 

nutritional security [49] in the communities.  

To institute the service-learning program, the CSRL 

conducted a needs assessment in 2005 to identify potential 

partners and beneficiaries, aiming to promote global 

experiential learning opportunities and inter-institutional 

collaboration. [3] Following this assessment, stakeholders 

identified that school gardening would be the best learning 

approach that would help with reducing hidden hunger in 

schools by using school products in school lunch programs 

and also help students fulfill their college service-learning 

and internship requirements [3, 8-9, 50-51]. 

The first student cohort participated in the summer school 

service-learning program in 2006 [3, 8-9]. Although the 

service-learning program began in 2006, the CSRL Service 

Learning Alumni Facebook page was created in 2013 to 

support communication within a growing global alumni 

network. Using the communities of practice [52-53] and dual-

process models of information processing [54-59], this inquiry 

seeks to understand how alumni have maintained their 

communications across time and distance. 

This integrated approach allowed us to understand how 

global service-learning alumni form and sustain both formal 

and informal communities through meaningful social media 

interactions. We build upon previous work centered on the 

evolution of online communities of practice [60], using social 

media as an agricultural education tool [61-67]. We aim to 

understand variations in participant engagement with shared 

content across different timelines [56]. This integrated 

framework explores the dynamics of community 

engagement while examining the cognitive processes 

informing individual perceptions and responses to the 

shared content. 

 

Communities of Practice Theory 

Developed by Wenger [52], the theory posits that a group of 

individuals with a shared interest comes together to engage 

in regular interactions, building an environment conducive 

to lifelong learning. Our proposition encompasses 

meaningful interactions, characterized by sustained 

communication, which is important for sustaining alumni 

engagement even after their formal service-learning 

experiences [8-9]. Because they are founded on the principles 

of shared knowledge and interests, Ceran and Bahadir [68] 

and Abedini et al. [60] suggest that communities of practice 

dissolve when the motivation to continue learning from one 

another wanes, indicating the need for constant, reciprocal 

communication to ensure the continuity of online 

communities of practice. 
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Key Components of the Communities of Practice 

The communities of practice framework is based on three 

key premises, including domain, community, and practice 
[52-53]. The domain represents shared areas of interest that 

unite members, which, in this case, is the collective 

experience of participating in global service-learning 

programs [8-9]. 

The community dimension emerges from the interactions 

and relationships formed among members due to ongoing 

communication and dialogue [16, 69]. On social media, this 

translates into interactions via posts, comments, and other 

feedback mechanisms [62, 65]. 

The practice premise involves shared activities and 

problem-solving efforts by community participants, 

including collaborative development and sharing of 

knowledge as well as support for program-related activities 

and initiatives, such as fundraising campaigns [15, 27, 70]. 

 

Developmental Phases of the Communities of Practice 

The theory authors [52-53], also identify three developmental 

phases that animate the communities of practices: 

engagement, imagination, and alignment, all of which are 

relevant for sustaining online communities of practices. The 

engagement phase looks at the stage at which participants 

come together for common activities and conversations [52-

53]. Engagement fosters sustained reciprocal participation by 

different community members, creating a sense of 

belonging due to their mutual interactions [16, 69]. 

The next stage focuses on imagination, where members 

envision possibilities that excite the group, as they think 

about what could be [52-53]. At the imagination stage, 

members develop collective narratives of achievements, 

future aspirations, and shared values [16, 69]. 

The final stage is alignment, which involves the creation of 

a unified purpose [52-53]. From the place of imagination, the 

community leader coordinates diverse member contributions 

and perspectives to advance common goals and reinforce a 

unified community [16, 68]. 

Recent studies on the theory of communities of practice 

point to their prevalence in agricultural education and 

extension, especially in the domain of service-learning. For 

example, a partnership between the University of Georgia 

and Spelman College creates an intercollegiate faculty-

student community of practice aimed at community healing 

and transformation through agriculture [71]. This partnership 

exemplifies the role of inter-institutional partnerships in 

creating tangible change in rural communities by increasing 

access to useful agricultural information.  

Similarly, in agricultural extension, Lee et al. [65] explained 

the engagement of local Indonesian farmers in in-person 

versus online communities of practice. The authors 

discovered that even during the COVID-19 pandemic, 

shrimp farmers in Indonesia preferred in-person interactions 

with their neighbors to ideas shared in online communities 

of practice. The farmers used their in-person interactions as 

a primary source and their online communities of practice as 

a complementary resource because they could compare 

region-specific results as opposed to information shared 

online, which might not always be transferable. [65] This 

study displays some of the questions surrounding the 

sustainability of online communities of practice, which we 

discuss later in this paper. 

The Dual Process Theories of Information Processing 

Complementing the communities of practice framework, 

this study also incorporated dual-process theories—

heuristic-systematic and elaboration likelihood models. [54-

59] The dual-process theories were sought to support our 

understanding of the cognitive processes behind how global 

service-learning participants interpreted, evaluated, and 

responded to the posts shared within their communities of 

practice through Facebook communication.  

 

The Heuristic-Systematic Model 

The heuristic-systematic model describes that message 

processing simultaneously occurs through two routes—

heuristic and systematic processing. [54-59] While heuristic 

processing is less cognitively demanding due to its fast 

nature and reliance on simple cues, systematic processing is 

characterized by thoughtful judgment and critical evaluation 

of the shared content on the platforms [56]. 

Dual-process theories argue that heuristic and systematic 

processes occur simultaneously, and both influence 

decision-making, either independently or interdependently. 
[54-59] Based on this model, global service-learning alumni 

initially interact with shared content heuristically, leading to 

further discussion through systematic processing. In the 

practical sense, social media engagement first involves 

heuristic cues, such as reaction emojis, followed by 

substantive interaction through comments [16, 23, 25]. 

 

The Elaboration Likelihood Model 

The elaboration likelihood model by Petty & Cacioppo [58] 

elaborates on the impact of message receipt on persuasion. 

According to the elaboration likelihood model, an 

individual’s involvement and motivation influence their 

level of engagement with the shared messages [59, 72]. 

The model outlines two routes of influence: the central 

route—where attitude change results from the content of the 

message, and the peripheral route—where individuals’ 

attitudes towards the message are influenced by indirect and 

sometimes non-essential factors such as the author—

credibility and attractiveness of the message [72]. In the 

central route, high elaboration results from high motivation 

to critically scrutinize the content, while in the peripheral 

route, individuals express lower elaboration due to low 

motivation resulting from superficial cues in the message.  

Unlike in the heuristic-systematic model, the elaboration 

likelihood model asserts that central and peripheral 

processes do not co-occur [59]. In this context, global service-

learning alumni could either be motivated or discouraged to 

interact with content (captions) based on the information 

communicated in the pictures, or the author of the post on 

their group’s Facebook timeline. 

 

Purpose and Research Questions of the Study 

The purpose of this inquiry was to provide insight into post-

program interactions among Iowa State University and 

Makerere University alumni who participated in a service-

learning program in Uganda. We aimed to understand the 

purpose, frequency of communication, and rate of 

engagement with the service-learning community. When 

conducting this investigation, we sought to answer three 

research questions: 

1. What kind of posts have CSRL service-learning alumni 
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shared in their communities of practice through their 

Facebook page? 

2. What levels of engagement have the CSRL service-

learning alumni expended on their shared Facebook 

posts? 

3. How has the CSRL service-learning alumni Facebook 

engagement changed over time? 

 

Methodology 

The theoretical orientation that founded this inquiry was 

social constructivism, informed by the notion that 

knowledge is socially constructed and meaning emerges 

inductively. [73] Jackson and Mazzei [74] emphasize the role 

of theoretical frameworks in qualitative research and show 

us how we can examine data through various theorists and 

concepts. The social constructivist epistemological 

orientation informed our approach to analyzing alumni 

interactions by emphasizing the importance of social 

settings in shaping individual experiences and perspectives, 

even in digital communication environments, such as 

Facebook interactions [23]. 

We employed a case study design to conduct a content 

analysis [75] on the CSRL Service-Learning Alumni 

Facebook page. [76] We focused on the page’s activity from 

2013, when it was created, through December 2024. In this 

context, the alumni’s Facebook timeline posts and feedback 

to their posts were our units of analysis. Data were derived 

directly from the content of these units. Each post on the 

alumni Facebook timeline provided a glimpse into the 

interactions, themes, and engagement levels within this 

community of practice. 

 

Data Collection 

To gather the data, we systematically reviewed all posts 

made on the alumni Facebook page between 2013 through 

2024. We collected all posts that included “text”, “photos”, 

“videos”, “links”, “tags”, “hashtags,” among others. Also, 

concurrently collected the posts’ associated feedback 

engagements, including emojis, shares, captions, and 

comments, ensuring a comprehensive understanding of the 

content and interactions. Inclusion of all contents in our 

dataset allowed us to capture both the formal messages 

shared and the detailed responses and engagement from 

alumni. 

Both qualitative and quantitative data from the groups’ 

timeline were collected. The qualitative data included the 

direct text posts and feedback comments to the various 

posts. All text were copied and organized in a Word 

document, aligned by year of posting. The quantitative data 

included counts of all posts and feedback to the posts. The 

quantitative data provided us with the numerical strength of 

the types of posts and feedback [16, 23, 25]. 

Maxwell [77] argues, qualitative research can also be done 

systematically and can help us understand the world around 

us—even causal relationships. Interpretivists are required to 

be transparent about their research procedures and 

acknowledge the boundaries of their study. Hesse-Biber et 

al. [78] also discussed mixed methods research, argued that, 

in mixed methods, both quantitative and qualitative 

approaches should be equally valued. 

 

 

Data Analysis 

During analysis, we began with a naïve reading of the text 

posts and all captions, helping us to familiarize ourselves 

with the information. Following this initial engagement, we 

conducted an in-depth reading and analysis to uncover 

deeper meanings and patterns. Our analytical approach 

involved dialogue with the data, seeking to recognize and 

classify commonalities across cases while also identifying 

distinct narratives. We systematically followed a six-step 

approach from familiarization, coding, theme identification, 

review of themes, defining and naming themes, and write-

up. [79] Along this process, we wrote analytic memos to 

document unique ideas that supported our cross-theme 

comparisons.  

With textual analysis, we also critically reviewed the 

artifacts and images captioned in each post. These visual 

datasets informed our understanding of the context of the 

data, solidifying our reflections on the themes. [80] We took 

detailed notes and created memos based on our observations 

of the artifacts, and used our reflections to generate new 

themes as a form of triangulation. To further enhance the 

goodness and trustworthiness of our findings, we shared 

drafts of our analysis among the investigators for peer 

review, allowing us to give constructive feedback and refine 

our discussions and conclusions. 

 

Data Presentation 

In this study, we used both quantitative and qualitative 

analysis to provide a detailed understanding of alumni 

engagement on the designated CSRL Service-Learning 

Alumni Facebook page. [76] The quantitative analysis 

enabled us to capture overall engagement in the form of the 

number of posts, likes, comments, and shares. This 

approach provided us with a statistical overview of 

interaction patterns within the alumni community. The 

extracted data pinpoints the level of activity while 

identifying specific themes that resonate most with the 

group participants. Data are presented as frequencies and 

percentages and through charts and tables. 

The qualitative analysis facilitated a deeper exploration of 

the content and context of the posts. When we examined the 

themes and narratives within the alumni interactions, we 

understood the emotional connections, shared experiences, 

and communal values that define the community and shape 

its perseverance over time. Together, qualitative and 

quantitative analyses provide the full picture of how digital 

communication promotes relationship-building and sustains 

the community of practice among CSRL global service-

learning alumni [8-9]. Data are presented thematically along 

with extracts. All names used in the extracts are 

pseudonyms. 

 

Researcher Positionality and Reflexivity 

Researcher positionality focuses on the researcher’s location 

within the study context and its influence on perceptions and 

interpretations of the data. [81-82] Qualitative research is a 

combination of shared perspectives by the researcher and 

subject of study, such that our social identities and 

experiences influence our perspectives as researchers. In this 

study, the CSRL Service-Learning Alumni Facebook page 

serves as our case study [76]. 
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Three of the author team are directly connected to this 

CSRL Service-Learning Alumni Facebook page, actively 

engaging with the shared content—posting, liking, sharing, 

and/ or commenting. Rossman and Rallis [83] mention how 

interpretivists are, in essence, social constructivists who 

make meaning of the worlds around them through the 

combination of their direct experience and their existing 

understandings. 

Two of the author team are former service-learners, as 

alumni involved with the same global service-learning 

program, we have personal ties to the community and know 

most of the page contributors and post authors, which can 

influence our perspectives and interpretations of the data. 

While this familiarity enhances our understanding, [83] it also 

raises the potential for bias in how we analyze and interpret 

the interactions and themes present within the Facebook 

page. 

To provide a balanced analysis of the data, interpretivists 

engage in reflexivity about the influence of their identities 

and beliefs on their research. [81] To address potential biases, 

we sought feedback from peers at another institution, both 

of whom are faculty familiar with the global service-

learning program. Since they are not members of the above-

mentioned Facebook group, their interpretations provided an 

outsider perspective that helped balance our interpretations.  

Additionally, since the lead author and co-lead author have 

different graduate academic concentrations, their 

interpretations of the data were different. Separately, we 

conducted an independent analysis of the data and wrote and 

shared analytical memos during the data collection and 

analysis phases. This approach allowed us to document our 

thoughts and reflections on the data, later identifying shared 

interpretations of the themes [79]. 

We employed reflexive photographic interpretation skills [80] 

when analyzing the data in the photos shared. This approach 

was done by including captions to identify members and 

contextualize the images, presenting a well-rounded analysis 

of the alumni’s experiences while acknowledging our 

positionality as insiders within the global service-learning 

community of practice [81-82]. 

 

Results 

In this section, we present the results and findings from our 

analysis of the CSRL Service Learning Alumni Facebook 

page. We focus on the interactions and engagement among 

alumni from 2013-2024. Our results are organized around 

key themes that emerged from the raw data, i.e., posts, 

reactions, comments, and shares. From our reflection on the 

raw data, we discovered that each theme reflects the various 

ways alumni connect and support one another within the 

community. We also provide data on the changes in alumni 

engagement with the platform before and after the Facebook 

ban, signifying the impact of regulations on virtual 

communities of practice. 

 

Facebook Posts on the CSRL Service-Learning Alumni 

Facebook Timeline, 2013-2024 

The CSRL global service-learning group interacted on their 

Facebook timeline, leading to the eight key themes 

including seminars—orientations and presentations, 

identity—profiles and murals, academics—admissions and 

graduations, family—engagements, weddings, and 

childbirths, awards—recognitions to faculty and students, 

fundraising—for programs and sickness, travels—for 

students and faculty, and ceremonies—anniversaries and 

celebrations. In total, there were 132 posts on their 

Facebook timeline, the majority of which were aligned with 

the seminars, identity, and academics. Figure 1 provides 

details of all posts.  

 

  
 

Fig 1: Themes of Posts on the CSRL Service-Learning Alumni 

Facebook Timeline, 2013-2024 

 

Additionally, the 132 posts on the CSRL Service-Learning 

Alumni Facebook timeline were posted along with 239 

photos (Figure 2), predominantly associated with seminars, 

identity, academics, and family.  

  
 

Fig 2: Photos Posted By Theme on the CSRL Service-Learning 

Alumni Facebook Timeline, 2013-2024 

 

Similarly, among the 132 posts on their Facebook timeline, 

the majority were classified as “Texts only” and 

“Text+photos” (Figure 3). In the posts, T+at+#+IsWith—

signifies texts and various tag forms (“at”—used to identify 

https://www.extensionjournal.com/
https://www.extensionjournal.com/


International Journal of Agriculture Extension and Social Development https://www.extensionjournal.com 

66 www.extensionjournal.com 

location pins, “#”—allows users to track posts with related 

content, while “IsWith” —signifies profile tags for groups 

or individuals at the said location pin). 

 

 
 

Fig 3: Number and Types of Posts Per Theme Posted on the CSRL Service-Learning Alumni Facebook Timeline, 2013-2024 

 

Feedback Engagements by the CSRL Service-Learning 

Group 

In feedback engagement, a total of 1,142 interactive 

feedback posts were posted and categorized as low-level 

and high-level engagement. Low-level engagement—

interactions that require minimal cognitive effort and are 

primarily passive in nature; high-level engagement—

involves more active participation and deeper cognitive 

processing. In the context of this study, more than half of 

the posts were categorized as low-level engagement, most of 

which were “likes,” and the rest were either “love” or 

“wow” emojis (Figure 4). The family theme had the 

majority of the “likes”, “love”, and “wow” emojis, followed 

by academics, identity, and seminars.  

 

 
 

Fig 4: Number and Types of Low-Level Engagement Feedback (Emojis) By Theme Posted on the CSRL Service-Learning Alumni 

Facebook Timeline, 2013-2024 

 

In the high-level engagements, more than half were 

“comments,” and the other feedbacks were “share” and 

“interested” (Figure 5). The family and academic themes 

had most of the “comments,” followed by seminars and 

identity. Shares were mostly with academics, seminars, and 

identity, while “interested” was solely associated with 

seminars due to the nature of adding a calendar. 
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Fig 5: Number and Types of High-Level Engagement Feedback By Theme Posted on the CSRL Service-Learning Alumni Facebook 

Timeline, 2013-2024 

 

Summary of the Relationship Between Posts and 

Feedback Engagement 

Table 1 provides an analysis that enabled us to capture 

overall engagement in the form of the number of posts, 

likes, comments, and shares. This approach provided us 

with a statistical overview of interaction patterns within the 

alumni community. The extracted data pinpoints the level of 

activity while identifying specific themes that resonate most 

with the group participants. 

 
Table 1: Posts and Feedback on the CSRL Service-Learning Alumni Facebook Timeline, 2013-2024 

 

Themes Developed 
Total Posts Types of Posts Per Theme 

Facebook Feedback and Engagements 

Emojis 
Comments Share Interested 

Posts Photos T T+P T+at+#+IsW Links Likes Love Wow 

Seminars 33 70 20 5 3 5 151 - 1 17 4 5 

Family  17 29 1 9 7 - 307 21 3 38 - - 

Academics 21 48 10 6 7 - 191 10 2 26 5 - 

Identity 30 75 6 13 1 4 183 4 6 15 4 - 

Awards  16 10 6 6 3 6 76 1 6 2 - - 

Fundraising 7 5 - - - 7 6 1 - 1 1 - 

Travels 4 1 2 1 1 - 34 - - - - - 

Anniversary 4 1 3 1 - - 20 - - 1 - - 

Totals 132 239 48 41 22 22 968 37 18 100 14 5 

Notes: T+at+#+IsWith signifies texts and various tag forms (“at” is used to identify location pins, “#” allows users to track posts with related 

content, while “IsWith” signifies profile tags for groups or individuals at the said location pin). 

 

The Qualitative Assessment and Interpretation of the 

Themes 

Qualitative analysis facilitated a deeper exploration of the 

content and context of the posts. When we examined the 

themes and narratives within the alumni interactions, we 

understood the emotional connections, shared experiences, 

and communal values that define the community and shape 

its perseverance over time. Together, qualitative and 

quantitative analyses provide the full picture of how digital 

communication promotes relationship-building and sustains 

the Community of Practice among global service-learning 

alumni. 

 

Seminars—Orientations and Presentations 

The findings reveal that the seminar theme was the most 

active, with 33 posts accompanied by 70 photos, making it 

the highest category in both posts and photos. These posts 

mainly focused on programs such as orientations, 

presentations by alumni, and program advertisements. For 

instance, one post proudly states, “2019 College Seminar 

@College of Agriculture. Long live service-learning. Long 

live Makerere University. Well done, team. @Service-

Learning Forever” (November 02, 2019), which reflects a 

collective pride in post-baccalaureate professional 

development and institutional affiliation.  

Another post noted “On Friday, July 18, 2014, [at] 10 a.m., 

all roads lead to Makerere University, School of 

Agricultural Sciences Conference room. [The] 2014 

Service-Learners … will be presenting their seminar. People 

who [shouldn’t] miss: All ex-service-learners” (July 12, 

2014). This quote emphasizes the importance of continuous 

learning and community support.  

The ex-service-learners as ambassadors of the global 

service-learning program are invited to support their peers 

who have recently participated in the program when 

presenting to prospective service-learners. As alumni, their 

testimonials and photovoice encourage future participants to 

sign up for the highly competitive program. From the 
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analysis of feedback, seminars generated 151 “likes”, 17 

comments, and four shares, among other engagements. 

 

Family Relations—Engagements, Weddings, and 

Childbirths 

Family-related posts celebrate personal milestones such as 

engagements, weddings, and births, reflecting the strong 

emotional bonds formed during alumni participation in the 

service-learning program. This theme includes 17 posts and 

29 photos, demonstrating how personal journeys are 

communally celebrated. One notable post states, 

“Congratulations, [Ann], on your marriage. Service-

learning, yes!!! And happy birthday today! Double 

happening! WoW!” (April 25, 2018). This post illustrates 

the collective joy in personal achievements, promoting 

affective bonds within the community.  

Another post from June 13, 2017, celebrates Heroes Day in 

Uganda in conjunction with a personal achievement, stating, 

“Our own service-learner, [Ben] got himself a hero on 

Heroes Day! We congratulate him and his wife on that 

achievement.” The hero’s achievement in the post refers to 

the subject’s newborn baby as their hero.  

Similarly, a caption from a photo posted on October 14, 

2019, reads, “Team Uganda 2019. Wonderful! Keep it up!” 

The image features nine service-learning alumni dining with 

the ISU-UP National Director at the home of an ISU faculty 

member in Iowa State, United States. The faculty member is 

also affiliated with the program. This post explains the 

enduring relationships built between staff, faculty, and 

alumni throughout their involvement with the global 

service-learning program. Among the alumni, four were 

students at ISU, three were volunteers, and two were 

actively involved in the agricultural sector. Posts within this 

family theme generated the highest emotional engagement, 

receiving 307 “likes,” 21 “loves,” along with 38 comments. 

 

Academics—Admissions, Research, and Graduations 

Academic posts focused on milestones such as research, 

graduation, and graduate admissions, featuring 21 posts and 

48 photos. They celebrate the achievements of alumni and 

promote academic excellence within the group.  

One reflective post on May 22, 2019, stated 

“Congratulations to our own service-learning alumni who 

just wowed the world, from my first son [Allan] (2010) to 

my daughter [Liz] (2010) to my baby brother [Issa] (2009), 

to the [last-born] son (in this team) [Joe] (2014). All the best 

in your endeavors. Fly high, always give a service, service 

for life”. This post demonstrated the community of 

practice’s pride in academic accomplishments, 

demonstrating the role of education as a unifying value 

among global service-learning alumni across different 

cohorts.  

Additionally, a June 21, 2024, caption regarding research 

and agricultural extension initiatives by service-learners 

states, “The making of a scientist. Computer-assisted semen 

analysis taking pig artificial insemination technology to the 

sky and beyond, as in heaven”. This post explains a photo of 

a service-learning alumnus working at an animal genetics 

research lab at Makerere University. This quote reflects 

service-learning alumni’s continued participation in 

community transformation through scientific research. 

 

Identity—Profiles and Murals 

Posts focused on identity, such as profile pictures, team 

murals (Figure 6), and mentions of specific alumni team 

names, were the second most frequent, with 30 posts and 75 

photos. These posts help affirm the community’s shared 

membership and individual participation. A post such as 

“Graduation Day 2016 Team. Good luck to you all—Team 

Kei-Apple” (August 6, 2016), demonstrates the importance 

of visual and nominal recognition in reinforcing shared 

identities. Along with the caption, a photo of the alumni 

during their time at the program is appended to remind them 

of their shared journey before, during, and after the formal 

global service-learning program. 

 

 
 

Fig 6: Team Murals for CSRL Service-Learning Alumni, 2013-

2016 

 

The team names were inspired by alumni’s shared 

experiences, artifacts, or significant events encountered by 

the respective groups during their time in the service-

learning experiences. For example, Team Diamond was 

inspired by Rihanna’s 2012 song, with the team slogan 

being, “Shine Bright like the 2013 Diamonds”. The team 

slogan is an excerpt from the song lyrics, signifying the 

participants’ aspirations for collective brilliance. 

On the other hand, Team Tunga of 2014 drew its name from 

the popular Uganda love song of that time called Ntunga by 

artists Radio and Weasel, symbolizing a shared cultural 

connection to Uganda among learners from different 

national backgrounds. Ntunga is a [local dialect] word that 

translates as “Sew Me”. This love song references a lover’s 

request to their partner to mend their broken heart from the 

hurt and aches of previous relationships. This theme of 

healing and connection is reflected in the team mural 

featuring a crested crane—Makerere University mascot and 

Cy the cardinal—Iowa State University mascot, sewing the 

Uganda and American flags with thread made from 

individual team members’ names. 
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Team Rain in 2015 was inspired by the unexpected heavy 

rains in Namasagali, one of the sub-counties where the 

service-learning program operates, which rarely experiences 

heavy rains in the summer, inadvertently resulting in 

increased agricultural productivity in the summer school 

gardens for service-learning programs. 

Similarly, Team Kei-Apple of 2016 was named after the 

Kei-apple trees, alive fence trees usually planted around the 

schools’ gardens to protect them from animal encroachment. 

[51] The selected team names demonstrate student 

involvement in defining their collective identity as well as 

how shared narratives and cultural references reinforce 

alumni connection to the program and host country. 

Also, a caption to a photo of service-learners working with 

pupils at partner schools under the school gardening 

program states, “2022 service-learning team Makerere 

University is on the ground. Day 3 in Kamuli district. 

Building For the Future” (September 07, 2022). This 

caption describes the continued legacy of the global service-

learning program after a yearlong pause due to the COVID-

19 pandemic, which resulted in restrictions on global travel 

and physical contact.  

Identity posts had substantial engagement, ranging from 183 

“likes” to 15 comments and four shares. On June 8, 2024, 

while reflecting on the work and achievements made by the 

2024 team, the author explained, “Team 2024 rolling off the 

season at the lake” and attached a photo of the service-

learners at Lake Mburo National Park. These relaxation 

moments encourage members to recuperate and interact 

with one another, creating stronger bonds among the 

individuals. 

 

Awards—Recognitions to Faculty and Students 

Posts about awards recognize the achievements of faculty 

and students, creating a culture of appreciation and 

motivation within the community. Posts about recognition 

totaled 16 with 10 photos, emphasizing the role played by 

global service-learning stakeholders in promoting continued 

community transformation and engagement.  

A post on May 16, 2024, celebrating the role played by 

global service-learning affiliated faculty to directly 

influence national agricultural policy, detailed, “The Animal 

Feeds Act 2023 is out. WoW. myself, I wrote the 

Parliamentary discussion paper, that is giving back to 

Uganda”. The author added, “I am also on the Makerere 

University Team that submitted memoranda to the 

Parliamentary Committee on Agriculture. A very cordial 

engagement.” Future prospects were also provided: “Now 

working on the Guidelines + Protocols for Genetic 

evaluation & Certification of bulls and bull dams—that is 

building the Uganda”. This post recognizes the role that 

global service-learning alumni continue to play in 

community vitality and rural transformation through 

research and contributions to agricultural policies. 

Similarly, another quote on October 19, 2018, recognizes an 

award received by a global service-learning faculty member, 

stating, “The World Food Prize presented the inaugural 

‘Inspiring the Next Generation’ award to [Cole]”. The 

author explained the worth of the award, “This award 

recognizes the tireless dedication [Cole] has shown in 

encouraging students, through the World Food Prize youth 

programs, to follow in the footsteps of Norman Borlaug”. 

This post recognizes the faculty member’s commitment to 

developing future agricultural change agents through 

agricultural education.  

With 76 likes and two comments, the interaction metrics 

reflect moderate but sincere engagement with the content. A 

related post on April 9, 2015, elucidates, “I’m reliably 

informed that our own, [Mary], a service-learner this year, 

won elections as President of the School of Agricultural 

Sciences [at Makerere University]. Congrats”. Mutually, 

these acknowledgments of stakeholder excellence inspire 

action and strengthen the community’s commitment to 

success. 

 

Fundraising—For Programs and Sickness 

Although fewer in number, i.e., seven posts, fundraising 

posts also played a role in promoting engagement among the 

alumni. For example, campaigns for a centralized training 

center and emergency sickness support were publicized, 

emphasizing community responsibility and collaboration. 

One of the posts explained, “I wanted you to know about a 

new adventure Iowa State is pursuing with our Uganda 

Service-Learning Program. The author added, “For the next 

seven weeks, we are hosting a crowdfunding campaign to 

help raise funds as a community for a training center to be 

built in Uganda” (December 1, 2015).  

Another post on November 13, 2019, stated, “CSRL 

Growing Education Through School Lunches”, highlighting 

the proactive role alumni take in supporting the 

sustainability of their program, reinforcing the values 

instilled in them during their participation in the global 

service-learning program. 

 

Travels—For Students and Faculty 
Travel-related posts (four posts and one photo) illustrate the 

participation of alumni in global engagement initiatives, 

reflecting their commitment to intercultural learning, inter-

institutional collaboration, and educational exchange. A post 

on October 30, 2017, detailed, “Makerere University 

Professor visits Iowa State University.” They added “The 

College of Agriculture and Life Sciences’ Global Programs, 

along with [Leslie], are hosting Professor [John] from 

Makerere University”. Professor [John] is the CSRL 

Service-Learning Coordinator at Makerere University. This 

statement illustrates the ongoing relationships and 

exchanges between the two partner universities, broadening 

the alumni network’s international presence. 

 

Ceremonies—Anniversaries and Celebrations 

Posts about anniversaries and celebrations demonstrate the 

program’s commitment to its history while acknowledging 

the role played by various stakeholders in building its legacy 

in the community. On one of the four posts notes, “4th July 

was the day to be at Kamuli. All service-learners, past and 

present, were here to witness the occasion of the 10th 

Anniversary” (July 4, 2015).  

This theme contributes to group rituals and collective 

memories, thereby sustaining collective identity over time. 

The posts under ceremonies evoke emotions of nostalgia 

associated with shared experiences as various individuals 

reflect on their contribution to rural community 

transformation. 
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Changes in Facebook Interaction Before and After the 

Total Ban of Facebook in Uganda 

This section answers research question three: How has the 

CSRL service-learning alumni Facebook engagement 

changed over time? We noted a substantial reduction in 

posts and interactions (Table 2). The traffic on that 

Facebook page went down drastically by over 90% in 

posting and interactions. 

 
Table 2: Changes in Facebook Interaction Before and After the Total Ban of Facebook in Uganda 

 

Themes Developed 
Total Posts Types of Posts Per Theme 

Facebook Feedback Engagements 

Low Engagement High Engagement 

Posts Photos T T+P T+at+#+IsW Links Likes Love Wow Comments Shared Interested 

Years, 2013-2020 

Seminars  33   70   20   5   3   5   151   -   1   17   4   5  

Family   17   29   1   9   7   -   307   21   3   38   -   -  

Academics  18   45   10   3   5   -   175   9   2   26   5   -  

Identity  24   63   5   10   1   4   160   3   5   15   4   -  

Awards   12   7   5   3   2   5   59   1   5   2   -   -  

Fundraising  7   5   -   -   -   7   6   1   -   1   1   -  

Travels  4   1   2   1   1   -   34   -   -   -   -   -  

Anniversary  3   -   3   -   -   -   16   -   -   1   -   -  

Totals  118   220   46   31   19   21   908   35   16   100   14   5  

Years, 2021-2024 

Seminars - - - - - - - - - - - - 

Family  - - - - - - - - - - - - 

Academics  3   3  -  3   2  -  16   1  - - - - 

Identity  6   12   1   3  - -  23   1   1  - - - 

Awards   4   3   1   3   1   1   17  -  1  - - - 

Fundraising - - - - - - - - - - - - 

Travels - - - - - - - - - - - - 

Anniversary  1   1  -  1  - -  4  - - - - - 

Totals  14   19   2   10   3   1   60   2   2   -   -   -  

Grand Total 132 239 48 41 22 22 968 37 18 100 14 5 

Note: 2013 to 2020—before the ban, and 2021 to 2024—after the ban on Facebook. - 

 

Discussion 

The findings from this study reveal the role played by 

intentionally created digital spaces in maintaining 

connections and building community among global service-

learning alumni. The analysis of the CSRL service-learning 

alumni Facebook page revealed eight distinct 

communication themes, which included: seminars, family, 

academics, identity, awards, fundraising, travels, and 

celebrations, reflecting common findings in alumni 

engagement research. The prevalence of posts regarding 

seminars, family, and academics aligns with existing 

literature, which shows that most alumni networks focus on 

academic milestones, social bonding, and information 

sharing as key drivers for continued participation in online 

communities of practices [84]. 

These themes highlight the importance of sharing 

achievements while reinforcing collective identity and 

connections within the alumni community. Facebook, 

therefore, serves as a crucial platform for creating and 

maintaining online communities of practice among global 

service-learning alumni. The platform allows group 

participants to ask each other questions or reach out to other 

alumni who might have participated in the formal service-

learning program much earlier, thereby promoting 

intergenerational knowledge exchange. 

 

Seminars—Orientations and Presentations 

The first theme of seminars emphasizes the need for 

continued professional development and community 

learning among alumni, thereby strengthening a community 

founded on the principle of commitment to life-long 

learning. In the context of academic communities of 

practice, Ceran and Bahadir [68] assert that when the need to 

learn seizes, the motivation to continue participating in the 

group diminishes. This stance also aligns with current 

literature on the stages of team development, which suggests 

that when the common goal of the team is met, the group is 

either formally or informally adjourned. [85]  

Posts about seminars, orientations, and presentations also 

encourage knowledge sharing, a crucial aspect of 

continuous learning and professional networking, which can 

enhance career opportunities for participants. The level of 

engagement under the seminars also signifies that seminars 

play a key role in promoting community support and 

developing a collective identity among alumni of the 

program.  

According to the elaboration likelihood model [72], alumni 

may engage more deeply with seminar content based on the 

perceived significance of the information shared to their 

professional growth, prompting thoughtful discussions. 

More importantly, in such global education programs, 

seminars help prepare students for their experiential learning 

through preflective orientations which also reduce cultural 

shocks [8-9, 70, 86]. Also, post-program reflections seminars 

help reduce reverse cultural shocks upon the re-entry of 

students back to their communities [8-9]. 

 

Family Relations—Engagements, Weddings, and 

Childbirths 

The second finding cites the prominence of family-themed 

communications, including marriage engagements, 

introductions, weddings, babies born, and other family 
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milestones, reflecting the role of familial relationships and 

engagements, demonstrating a sense of community and 

support among alumni. These posts also reflect the strong 

emotional bonds formed during service-learning 

experiences, reinforcing a sense of belonging [9]. 

When group participants get to this level of trust, they start 

to view each other as a part of a larger extended family, 

creating a supportive network. Notably, this approach also 

encourages peer mentorship due to the establishment of 

social capital between different generations of global 

service-learning alumni. Posts cited under the family theme 

also reflected how alumni share their joys with the 

community, re-emphasizing collectivization and support for 

community members.  

Ultimately, the family theme reveals the social aspect of 

global service-learning, extending beyond academic and 

professional interests, and strengthening trust and solidarity 

among members from different cohorts. Considering the 

heuristic-systematic model [59], family-themed 

communication received high levels of interaction because 

initial engagement from group participants heavily relies on 

emotional cues, resulting in deeper discussions. People are 

more likely to engage with content that evokes emotion and 

reinforces communal attitudes [16]. 

 

Academics—Admissions, Research, and Graduations 

The findings also suggest that sharing academic-related 

content encourages intellectual engagement among alumni, 

thereby promoting knowledge exchange. Celebrating 

graduations, publications, and alumni graduate school 

admissions indicates the pride that alumni take in their 

academic achievements and the collective success of the 

community. This theme emphasizes the role of education as 

a shared value in the communities of practice, promoting 

motivation and encouragement among peers.  

Alumni contribute to a culture of academic excellence and 

mutual support by publicly recognizing these achievements. 

Besides, engagement with academic content also displays a 

commitment to knowledge development and dissemination 

towards community vitality. Academic posts elicited 

significant engagement with 191 “likes”, 26 comments, and 

five shares, symbolizing the domain aspect of the 

communities of practice framework as the tapestry that 

holds the group together [16, 68]. The academic theme also 

reflects the practice dimension of communities of practice 

by promoting knowledge development and recognition of 

scholarly milestones [60, 68]. 

In connection with the elaboration likelihood model [72], 

alumni’s pride in academic achievement encourages active 

participation and discussion because shared motives 

influence engagement. Likewise, the heuristic-systematic 

model. [56] suggests that alumni may initially interact with 

academic posts based on emotional resonance, later 

resulting in in-depth engagement with the shared content on 

their Facebook timeline, evoking further discussions. 

 

Identity—Profiles and Murals 

The theme of identity displays the expressions held by 

alumni towards their connections with the global service-

learning program and to each other as individuals. Posts 

with mentions of team names and references to the team 

murals (Figure 6) solidify group identity and solidarity. 

Peruta and Helm [16] explain that “Without touching on the 

memories that tie alumni to their institutions, they begin to 

feel disconnected” (p. 133). The identity theme indicates 

that social media is a powerful tool for identity formation, 

allowing individuals to reflect on their personal experiences 

within the larger picture of the alumni community [68]. 

Besides, alumni strengthen their bonds to the broader 

community by sharing aspects of their identity within the 

group, which is essential for the maintenance of long-term 

connections. Evidently, concerning social identity theory, 

sharing identity-related content affirms group membership 

and personal connection, promoting social cohesion. [63,87] 

Interactions quoted under this theme demonstrate the role of 

collective identity reaffirmation in sustaining member 

commitment and community cohesion within the 

community of practice. [68]  

The identity theme also illustrates how alumni celebrate 

their collective journeys and shared experiences as part of a 

larger community despite differences in their backgrounds 

and experiences in the program. [8-9,70] In this instance, the 

elaboration likelihood model [72] indicates that identity posts 

will encourage alumni engagement based on the perceived 

collective experiences, which elicit an emotional connection 

to the shared content on their social media timeline [16]. 

 

Awards—Recognitions to Faculty and Students 

Posts that celebrate faculty, students, and alumni 

achievements, such as scholarships, awards, and 

professional recognitions, serve as acknowledgments of 

exceptional contributions and individual excellence, thereby 

inspiring pride within the community. Acknowledging the 

successes of peers reinforces the idea that hard work and 

dedication are valued, creating an environment where 

members are motivated to strive for excellence. From our 

findings, awards and recognitions also highlight alumni 

identification with their affiliate institutions, thereby 

creating institutional goodwill. [15] 

Like identity- and family-themed communication, awards 

promote group esteem and encourage ongoing participation 

in community development through affirming and re-

emphasizing members’ contributions and successes. While 

the elaboration likelihood model [59] suggests that 

recognition enhances alumni’s motivation to engage with 

shared content, the heuristic-systematic model [56] elaborates 

that the emotional impact of these posts often prompts 

further interactions and discussions among members in the 

communities of practice. 

 

Fundraising—For Programs and Sickness 

The theme of fundraising illustrates global service-learning 

alumni’s enduring commitment to social responsibility, 

philanthropy, and community support. Posts related to 

fundraising initiatives demonstrate a willingness to give 

back to the program while reinforcing the values instilled 

during their service-learning experiences. This theme 

reflects the broader outcome of college education supporting 

civic engagement among graduates who continue to 

demonstrate their dedication to the communities they lived 

and served in [9, 15, 70, 87]. Additionally, this theme 

emphasizes the practice dimension in the communities of 

practice framework [69], where alumni engage in 

collaborative efforts to sustain their programs [16]. 
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With visible evidence of alumni contributions resulting from 

social media campaigns, the heuristic-systematic model [56] 

suggests that alumni may respond to fundraising posts based 

on heuristic cues such as the credibility of the author. On the 

other hand, the elaboration likelihood model [59] indicates 

that alumni would respond to the message after careful 

thought and judgment of the impact of their financial 

contributions to the communities they once worked with and 

lived in during their global service-learning experience. 

 

Travels—For Students and Faculty 
The travels abroad theme emphasizes the mindset shift due 

to involvement in global service-learning activities as 

individuals become more open to engagement with diverse 

others and the need for intercultural learning. [9,70,87] Posts 

related to academic exchanges, conferences, or study abroad 

programs indicate that alumni are engaged both locally and 

globally, reflecting a commitment to lifelong learning and 

cultural understanding. Global experiences also enhance the 

affiliated institutions’ international presence as alumni 

remain ambassadors of their respective alma maters and the 

global service-learning program within which they 

participated.  

When group participants share their travel abroad 

experiences, group discussions are enriched by diverse 

experiences from different cultures and practices, creating 

an environment of curiosity and exploration. [8-9, 70] In this 

instance, the elaboration likelihood model [59] posits that 

initial reactions to shared content in the form of pictures of 

trips might encourage further engagement to understand the 

trip’s contribution to the creation and dissemination of 

shared knowledge in the communities of practice to which 

members subscribe. 

 

Ceremonies—Anniversaries and Celebrations 

The celebrations, ceremonies, and anniversaries theme 

represents the need to reflect on the evolution of the global 

service-learning program and the individual milestones 

reached over the program’s development. [15] Posts related to 

the program’s 10th anniversary commemorated the 

participants’ collective history, its legacy, and the impact it 

has had on alumni and their communities, and similar 

sentiments were echoed on the 20th anniversary (p. 15). [15]. 

This theme highlights the importance of maintaining 

connections to the past while looking forward to future 

opportunities for growth and collaboration.  

Anniversary-related posts can generate engagement by 

evoking nostalgia and renewing individual commitments to 

the common cause. Therefore, this theme emphasizes the 

importance of collective memory in sustaining community 

identity, as outlined in the communities of practice 

framework. [16] While the elaboration likelihood model [59] 

indicates that commemorations can influence alumni’s 

motivation to participate in the communities of practices, 

the heuristic systematic model. [56] suggests that emotional 

resonance in these posts often prompts alumni to interact 

more with the content posted on the timeline. 

 

Changes in Facebook Interaction on the CSRL Service-

Learning Alumni Group 

Engagements on the CSRL service-learning alumni group 

have reduced by over 90% since 2021, and several factors 

can account for these reductions. Generally, studies 

recognize the challenges and conditions for success in 

online communities of practice, such as maintaining 

leadership, managing participation levels, and balancing 

privacy and trust within virtual environments. [68,87] The 

digital climate in various national settings continues to 

evolve, influenced by various factors that affect the 

effectiveness of social media in facilitating communication 

and collective action.  

In Uganda, the political events revealed the fragility of 

online engagement, as seen on January 13, 2021, during the 

general elections that included Parliamentary and 

Presidential elections. The government, through the Uganda 

Communications Commission (internal memo Ref: 

OED/299), directed all internet service providers to disable 

social media access to all their respective subscribers until 

further notice. This move was in response to Facebook’s 

suspension of pro-government accounts linked to the ruling 

National Resistance Movement party [22, 88]. 

The 2021 action of the Uganda government is also mirrored 

by a similar earlier directive that led to a five-day internet 

shutdown (from February 17 to 22) during the 2016 

Presidential Election, aimed at curbing the proliferation of 

digital activism in the country. [21] Later that year, during the 

inauguration of the President, there was another directive to 

terminate social media access from May 11 to 14.  

Such social media restrictive measures negatively affect the 

virtual communities of practices, including the CSRL 

service-learning alumni group, whose survival heavily relies 

on free online interactions with members spread across 

continents. Moreover, at the time of this publication, 

Facebook is still suspended in Uganda, limiting interactions 

to mainly alumni who are outside Uganda. This scenario 

explains the low posts and engagement with the posts 

between 2021-2024 (Table 2). 

Yet, the global average usage data revealed a rise in online 

engagement during the COVID-19 pandemic due to the 

need for continued communication during a period of global 

travel restrictions. There was a 61% increase in global social 

media usage, with Facebook and Twitter (now X) 

experiencing a 40% boost between February and March 

2020. [90] In Uganda, there was a similar trend with an 

increase in social media engagement and digital activism, 

coinciding with a year of active political campaigns in 

preparation for the January 2021 elections [22, 89]. 

 

Conclusion 

This study explored the differences in CSRL service-

learning alumni engagement, providing an understanding of 

various approaches to creating stronger connections 

between current and prospective participants. The study 

reveals that the CSRL service-learning alumni use Facebook 

to share academic achievements and family milestones, 

creating a sense of belonging through shared experiences. 

The dedicated Facebook group also serves to promote 

program-related events and run fundraising campaigns for 

community development initiatives and emergencies, such 

as sickness among alumni, which promotes philanthropy.  

Using the community of practice framework, we see how 

these interactions sustain connections and encourage 

mentorship across different service-learning cohorts. 

Alumni engage by sharing information about seminars, 
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successes, and anniversaries, which strengthens their 

collective identity. The sense of comradeship is especially 

evident when newer alumni reach out to older alumni on the 

page for academic and career advice.  

Employing theories of information processing—heuristic-

systematic and elaboration likelihood models—showed how 

alumni balance quick emotional responses with deeper 

engagement when interacting with the shared content on 

their group Facebook timeline. This dedicated Facebook 

group allows alumni to support each other, share 

knowledge, and feel part of a larger family, even after their 

formal service-learning experiences end. Schools and 

program leaders can use these insights to strengthen their 

alumni communities and encourage lifelong involvement in 

global service-learning. 

In a digital global economy, this study illustrates the role 

played by social media in maintaining relationships among 

global service-learning alumni across diverse backgrounds. 

Examining the impact of social media on alumni 

interactions helps institutions understand how to support 

contemporary stakeholder networks for mentorship, lifelong 

learning, and community building. As virtual 

communication has evolved from simple text to multimedia 

sharing, Facebook’s position remains strong due to its 

adaptability to emerging trends and contemporary user 

feedback. The platform has transformed from a simple 

networking site to a dynamic tool for global communication, 

marketing, and collaboration.  

Synergistically, the identified themes illustrate the diverse 

ways CSRL service-learning alumni engage on Facebook. 

Through their posts on affective, informational, and social-

engagement content, alumni celebrate achievements and 

reinforce community values of support and lifelong 

learning. [8-9,70] These findings contribute to understanding 

how social media platforms like Facebook can be 

strategically utilized to create and sustain online 

communities of practice through intentional, multi-level 

interactions. When program coordinators understand the 

motivating factors and patterns behind alumni participation 

in philanthropy and community initiatives. [15,27], they would 

develop effective strategies for mobilizing and allocating 

resources. 

 

Implications and Recommendations 

Engaging alumni through social media helps create 

ambassadors for their former institutions and respective 

global service-learning programs. Through engagement with 

the shared content on their social media timeline, alumni 

promote their service-learning experiences and the impact of 

the initiatives they were involved in. This practice of 

engagement enhances program visibility and encourages 

further investment in global service-learning programs and 

future activities. Schools can also utilize social media 

platforms to strengthen connections with alumni.  

Dedicated Facebook groups allow institutions to share 

updates and market events while facilitating communication 

without requiring participants to divulge personal contact 

information. The National Future Farmers of America, for 

instance, frequently utilizes Facebook as an educational 

platform for developing their chapters and linking students 

with the extension educators. [67] This setup seamlessly 

encourages current students to interact with alumni, 

providing valuable support and mentorship during their 

academic and professional journeys.  

Although alumni service-learners were more likely to 

comment on the experiences of their cohort mates and not 

the posts of those who had come earlier or in later years, 

these aspects point to the need to have more alumni 

engagements so that the benefit of integration can be 

actualized. The alumni could form an entity through which 

physical interactions and team social activities can 

strengthen the cohesion between the cohorts.  

Current students benefit from connections with alumni, as 

these relationships offer motivation and guidance. Engaging 

with alumni can help students navigate challenges and 

explore the transferability of their global service-learning-

gained skills and experiences to diverse academic and career 

pathways. The communities where service-learners once 

participated can benefit from joint fundraising initiatives 

organized through social media campaigns. These efforts 

can garner alumni support for local projects, strengthening 

community partnerships while addressing specific needs. 

[15,27]  
Policy analysts should evaluate the impact of digital policies 

and regulations on alumni engagement in community 

development. Insights into these factors are crucial for 

promoting global connections and supporting collaborative 

learning. Future research should explore how environmental 

factors, such as government policies on social media, affect 

the sustainability of communities of practice.  

Additional qualitative research is also needed to understand 

why some members engage actively while others participate 

less frequently after participation in their formal global 

service-learning program. Insights from such studies can 

help tailor communication strategies and improve the 

effectiveness of alumni engagement efforts with their 

former institutions and programs. 
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